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Abstract 

Organized sports are similar to each other in the way the competition is conducted 

between two competing teams within the stadium specified by the referees, but they differ 

fundamentally in several matters, including the size of the stadium, the method of friction, the 

law of play, the number of players and other things, the most important of which is the spread of 

the game or its so-called popularity within the scope of region, province or country.Through the 

researcher's briefing on the prevailing administrative leadership styles, he noticed that some 

coaches use the purely administrative leadership style, such as the democratic or dictatorial, and 

some of them use the behavioral or psychological leadership style, such as social or 

reinforcement support. In football, the level of its spread is not even subject to the level of 

comparison in terms of spread and popularity, so the researcher noticed that the styles and the 

leadership role played by the sports coach in the sports clubs of the Premier League, Basketball 

and hand vary according to the level of effectiveness and its popularity. The prevailing 

administrative authority among the coaches of some Premier League clubs in basketball and hand 

for the 2019/2020 season, which may contribute to understanding the leadership styles and 

patterns of coaches and the extent to which they understand the specificity of their role as sports 

leaders. The dominant leadership style for each team game dealt with in the study, as well as 

knowledge of the differences and patterns Learn about the leadership styles of the study sample 

trainers. 

Keywords :administrative leadership, Premier League, basketball ,comparative study  

 

Introduction: 

The topic of leadership occupied a good place in the studies and research of researchers and 

those concerned in the field of administration and public administration because it is closely 

related to the group and their leadership and the importance of the leader’s role in the process of 

social interaction. With the increase in the demands of life and its complexity, the leadership 

methods used by the administrative leader have an effective role in the process of motivating and 

excitement of others and directing them to make more effort and giving to achieve and 

accomplish the work, as it is possible to choose the best and most effective methods. 

https://www.mtu.edu.iq/page/baquba-technical-institute/
mailto:adelabdalwhab448@gmail.com
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Management to overcome difficulties, and the methods of sports leadership are many and varied 

and different, varying by the multiplicity of the type of sports activity, the conditions of practice, 

the type of friction in the effectiveness and the multiplicity of internal and external situations in 

it, which affects the use of the type of leadership method to influence the players and reach them 

to better results. The stadium takes the role of the leader in form and content. The role of the 

leader in departments and institutions Rather, it goes beyond it to delve deeper into the public 

and private life aspects of the group or team that deals with it and leads it. Sometimes it reaches 

the aspects of private life in identifying the physiological, morphological and functional aspects 

of each member of his group (team members), not to mention the various organizational 

functions and multiple aspects of planning And budget, programming, public relations, nutrition, 

health conditions, reward and social ties that it achieves with the players and their families, all in 

order to achieve the reputation of the institution and achieve the noble victory of the team. The 

positive that a certain person undertakes in the field of administrative supervision over others to 

achieve a specific purpose by means of influence and resignation or by using official authority 

when necessary and necessary.” (Abu Halima: 2004: 107), and the researcher sees through this 

the importance of his research in identifying the role of the coach as a leader in the field Sports 

activity because it is subjected to a lot of pressure and to changing and different aspects inside 

and outside the field, which forces it to use multiple and different methods depending on the 

importance of d His role is the leader, which affects the behavior of his players, positively or 

negatively, and thus has a direct impact on their performance on the field and achieving the 

optimal performance to win. Therefore, the role of the coach was the role of the leader by 

guiding his team, especially towards the technical and tactical aspects, and that he is the 

influential teacher in the behavior and attitudes of his players. to get them to the best levels of 

sports, and it had to be the effect of his personality and behavior in the process of planning, 

programming and preparation of physical and skill and tactical in the hearts of his players and 

their continuity in the training and practice of actors to win, with (Allawi: 1984: 4) "sees the 

coach as a figure educational lead the process Education and has a significant impact on the 

overall and balanced development of the athlete’s personality.”  

The aim of the research: to identify the types of administrative leadership styles prevalent among 

the coaches of the Premier League clubs, basketball and hand, for the season 2019/2020, and to 

identify the differences in leadership styles among the members of the research sample. 

2- Research methodology and field procedures 

2-1 Methodology: Select a researcher for the research methodology used is one of the important 

steps that result in the success of the research and this problem has been imposed on the 

researcher using the descriptive survey manner.  

2-2 sample: included research sample on the coaches for some excellent clubs league basketball 

and handball for the season 2019/2020, it has been selected purposively totaling (60) coaches 

only, was applied reconnaissance experiment (20) coaches have been excluded From the main 

work sample, and thus the final work settled on (40) trainers, as shown in Table (1).  
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Table (1) 

It shows the distribution of the research sample according to the games 

Experiential coaches number of coaches the games NS 

1 5 Army Club 1 

1 5 Karkh club 2 

1 5 Police Club 3 

1 5 South Oil Club 4 

2 5 Diyala Club 5 

1 5 Sulaymaniyah club 6 

2 4 North refinery club 7 

2 4 Kufa Club 8 

2 5 Karbala Club 9 

2 4 bully club 10 

2 4 Al Qasim Club 11 

2 5 dagger club 12 

2 4 Basra municipality club 13 

20 60 total summation 

  40 Total final work sample 

 

2-3 Devices, tools and means of data collection:  

2-3-1 Means of collecting information: 

- Arab and foreign references and sources. 

- International Information Network (Internet). 

- Personal interviews. 

2-3-2 Devices and tools used in the research: 

laptop type (dell voster 1454camera type (sunnyDry pens, pencils. 

2-4 Research Tool (used scale): -  

- The researcher used the measure of leadership in sports (Chelladurai:1980:34) Which appeared 

as a psychological measurement tool to measure the coach’s behavior, as this scale is concerned 

with studying the coach’s personality as well as the players’ needs, and it is a multi-dimensional 

measure to analyze the coach’s behavior, and each statement was followed by a five-point scale 

that is ((always, most of the time, and some charity’). seldom, and never). 

- The scale includes (5) basic dimensions:  

- The first dimension: the training method / The coach’s behavior is directed towards developing 

the performance of the players, by focusing attention on training demands, instructions 

performed, strategies and plans, defining the relationship between group members, and setting a 

structure for coordination between their activities, and this dimension consists of paragraphs 

(from 1 to 13).  

- The second dimension: the democratic method / a behavior that favors the participation of the 

largest number of players in the decision-making process related to group goals, work methods, 

strategies, and activity plans, and this dimension consists of paragraphs (14 to 22).  



Dr. Adel Abdul Wahab Abdulrazaq, Dr. Laith Kaleel Gasim 

 
 

 
 
 
 
 

241 

- The third dimension: the dictatorial style / which is the behavior of the coach distinguished by 

complete independence in the decision-making process and focus on personal power, and this 

dimension consists of paragraphs (23 to 27).  

- - The fourth dimension: the method of social support: - It is a behavior characterized by concern 

for the interests of the players, and in an attempt to secure good conditions and the development 

of personal relations between the players, and this dimension consists of paragraphs (28 to 35). 

- - The fifth dimension: Positive reinforcement method: - It is a behavior that enhances the player 

in a positive way by appreciating and rewarding good effort financially or morally, and this 

dimension consists of paragraphs (36 to 40).  

 In view of the fact that the scale was prepared in the English language, translated and applied to 

the Arabic environment, which led to the necessity of extracting the scientific bases to ensure the 

correctness of the formulation and clarity of the meaning of the paragraphs of the scale 

nominated for application.  

2-5 Experimental Experiment:  

 In order to give a clear and accurate picture of the vocabulary of the scale nominated for 

application in the light of the research problem and after defining the research sample and then 

conducting the reconnaissance experiment on 4/7/2020 on a sample consisting of (20) coaches 

from the excellent basketball and handball clubs for the season 2019/2020, and it was The 

purpose of the pilot experiment is: 

- - Knowing the difficulties and problems facing the researcher. 

- - Knowing the validity of the scale used. 

- - Ensure the appropriateness and ease of the paragraphs of the scale used. 

- - Determine the efficiency of the supporting work team. 

- - Knowing the time it takes the laboratory to answer the items of the scale. 

- - Extracting scientific coefficients for the candidate scale for application. 

- - Then the researcher extracted the scientific basis for the test in order to fit it within the current 

research sample. 

2-6 The main experience: 

The researcher conducted the main experiment on 11/4/2020 at 8:00 pm by preparing an 

electronic form in view of the current conditions that the country is going through and distributed 

it to the members of the research sample by sending a link to the form through social networking 

sites after the validity and stability of the scale had been confirmed The scale was applied to the 

research sample, as all items were answered by the research sample members. 

2-7 Statistical treatments:-  

The data has been statistically processed using a system (SPSS) to extract the results. 

3- Presentation, analysis and discussion of the results 

3-1 Presenting the results of administrative leadership methods for coaches of some team games 

(basketball, handball, and basketball): 

3-1-1 Presenting the results of the administrative leadership style for basketball coaches:  
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Table (4) 

Arithmetic means, standard deviations, median, and the value of the skew coefficient 

For the paragraphs of administrative leadership methods for basketball coaches 

NS vertebrae s  -    

+ p And Labs    

skewness      

1 I make sure that every player works according to his 

abilities 

4.44 0.72 5 -.33 

2 I explain the tactics and playing plans of each player 4.56 0.62 5 2.12 

3 I pay special attention to correcting the mistakes of each 

player 

4.53 0.67 5 -.10 

4 I make sure the players understand my role in the team 4.25 0.57 4 1.31 

5 I give instructions to each player individually about the 

skills of the game 

4.41 0.61 4 2.01 

6 I expect what should be done 3.94 0.62 4 -.29 

7 I explain to each player that he will take responsibility for 

his duty until the end 

3.50 0.76 3 1.97 

8 I expect that every player will take responsibility for the 

duty until the end 

4.72 0.58 5 -.44 

9 Point out the strengths and weaknesses of each player 4.75 0.62 5 -.20 

10 Give specific instructions to each player on what to do in 

any circumstance 

4.50 0.67 5 -.23 

11 Take care of coordinating the efforts of the players 4.25 0.62 4 1.20 

12 Explain how the player contributes by completing the 

group's work 

4.34 0.60 4 1.7 

13 Specify what is expected of each player in detail 4.13 0.42 4 0.928 

14 Ask players' opinion on playing strategies in specific 

competitive matches 

4.78 0.49 5 -.34 

15th Obtain the group's approval on important opinions before 

beginning the task (training, match) 

4.34 0.60 4 1.7 

16 Allow players to participate in decision-making 4.78 0.49 5 -.34 

17 I encourage players for their suggestions on ways to manage 

training 

4.19 0.59 4 0.96 

18 Allow the team to set its goals 3.63 0.75 3 2.52 

19 Allow players to try their own way even if they are wrong 3.88 0.66 4 -.54 

20 Take the opinion of players on important topics in training 3.75 0.67 4 -1.11 

21 Allow players to work at their own pace 4.50 0.62 5 -2.41 

22 Allow players to decide which game plans can be used in a 

match 

4.13 0.79 4 0.49 

23 Work independently (almost) from the players 4.44 0.72 5 -2.33 

24 I don't explain the reason for my work and my decisions 4.06 0.72 4 0.25 

25 I refuse to bargain in my personal opinion 4.16 0.68 4 0.70 
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26 I reserve the right to manage things for myself 3.56 0.76 3 2.21 

27 I speak in a manner and in an accent that does not allow for 

questioning 

3.84 0.72 4 -.66 

28 I help players solve their personal problems 4.09 0.53 4 0.50 

29 I help group members resolve conflicts between them 4.91 0.39 5 -.69 

30 I care about the personal interests of the players 4.78 0.49 5 -.34 

31 Supported personally known to the players 4.72 0.63 5 -.33 

32 I express my feelings towards the players 4.19 0.59 4 0.96 

33 I encourage players to trust me 4.13 0.61 4 0.63 

34 I encourage informal relationships between myself and the 

players 

4.78 0.55 5 - 1.2 

35 I invite the players to my house 4.41 0.61 4 2.01 

36 Praise a player's good performance in front of others 4.41 0.61 4 2.01 

37 Tell the player when he's performing well 4.53 0.67 5 -.10 

38 I make sure to reward the player for good performance 4.56 0.67 5 -.97 

39 I like it when a player is special (excellent) 4.22 0.55 4 1.2 

40 I give my trust and appreciation when trust is 3.50 0.67 3 2.23 

 

Table (5) 

Arithmetic means, standard deviations, and the value of the coefficient of variance 

Administrative leadership styles for basketball coaches 

methods NS vertebrae s  -    

+ p 

  

 

coefficient of 

difference % 

sequence     

13 Specify what is expected of each 

player in detail 

4.13 0.42 10.16 the first 

8 I expect that every player will take 

responsibility for the duty until the 

end 

4.72 0.58 12.28 The 

second 

9 Point out the strengths and 

weaknesses of each player 

4.75 0.62 13.05 the third 

4 I make sure the players understand 

my role in the team 

4.25 0.57 13.41 the fourth 

2 I explain the tactics and playing 

plans of each player 

4.56 0.62 13.59 Fifth 

12 Explain how the player contributes 

by completing the group's work 

4.34 0.60 13.82 Sixth  

5 I give instructions to each player 

individually about the skills of the 

game 

4.41 0.61 13.83 seventh 

11 Take care of coordinating the 

efforts of the players 

4.25 0.62 14.58 Eighth  

3 I pay special attention to correcting 4.53 0.67 14.79 ninth 
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the mistakes of each player 

10 Give specific instructions to each 

player on what to do in any 

circumstance 

4.50 0.67 14.88 The tenth 

6 I expect what should be done 3.94 0.62 15.73 eleventh 

 

 

1 I make sure that every player 

works according to his abilities 

4.44 0.72 16.21 twelveth 

7 I explain to each player that he will 

take responsibility for his duty 

until the end 

3.50 0.76 21.71 Thirteenth 

14 Ask players' opinion on playing 

strategies in specific competitive 

matches 

4.78 0.49 10.25 the first 

16 Allow players to participate in 

decision-making 

4.78 0.49 10.25 The 

second 

21 Allow players to work at their own 

pace 

4.50 0.62 13.77 the third 

15th Obtain the group's approval on 

important opinions before 

beginning the task (training, 

match) 

4.34 0.60 13.82 the fourth 

17 I encourage players for their 

suggestions on ways to manage 

training 

4.19 0.59 14.08 Fifth 

 

 

19 Allow players to try their own way 

even if they are wrong 

3.88 0.66 17.01 VI 

20 Take the opinion of players on 

important topics in training 

3.75 0.67 17.86 seventh 

 

 

22 Allow players to decide which 

game plans can be used in a match 

4.13 0.79 19.12 VIII 

18 Allow the team to set its goals 3.63 0.75 20.66 ninth 

23 Work independently (almost) from 

the players 

4.44 0.72 16.21 the first 

25 I refuse to bargain in my personal 

opinion 

4.16 0.68 16.34 The 

second 

24 I don't explain the reason for my 

work and my decisions 

4.06 0.72 17.73 the third 

 

 

27 I speak in a manner and in an 

accent that does not allow for 

questioning 

3.84 0.72 18.75 the fourth 

26 I reserve the right to manage things 

for myself 

3.56 0.76 21.34 Fifth 

29 I help group members resolve 4.91 0.39 7.94 the first 
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conflicts between them 

30 I care about the personal interests 

of the players 

4.78 0.49 10.25 The 

second 

34 I encourage informal relationships 

between myself and the players 

4.78 0.55 11.50 the third 

28 I help players solve their personal 

problems 

4.09 0.53 12.95 the fourth 

31 Supported personally known to the 

players 

4.72 0.63 13.34 Fifth 

35 I invite the players to my house 4.41 0.61 13.83 VI 

32 I express my feelings towards the 

players 

4.19 0.59 14.08 seventh 

33 I encourage players to trust me 4.13 0.61 14.76 VIII 

39 I like it when a player is special 

(excellent) 

4.22 0.55 13.03 the first 

36 Praise a player's good performance 

in front of others 

4.41 0.61 13.83 The 

second 

38 I make sure to reward the player 

for good performance 

4.56 0.67 14.69 the third 

 37 Tell the player when he's 

performing well 

4.53 0.67 14.79 the fourth 

 40 I give my trust and appreciation 

when trust is 

3.50 0.67 19.14 Fifth 

 

3-1-2 Presenting the results of the administrative leadership style of handball coaches:  

 

Table (6) 

Arithmetic means, standard deviations, median, and the value of the skew coefficient 

For the paragraphs of administrative leadership methods for handball coaches 

NS vertebrae s  -    

1 I make sure that every player works according to his 

abilities 

+ p And Labs  

2 I explain the tactics and playing plans of each player skewness    

3 I pay special attention to correcting the mistakes of each 

player 

4.69 0.63 5 - 47 

4 I make sure the players understand my role in the team 4.77 0.60 5 - 15 

5 I give instructions to each player individually about the 

skills of the game 

4.92 0.28 5 - 85 

6 I expect what should be done 4.54 0.66 5 - 09 

7 I explain to each player that he will take responsibility for 

his duty until the end 

4.31 0.85 5 - 43 

8 I expect that every player will take responsibility for the 

duty until the end 

4.69 0.63 5 -.47 
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9 Point out the strengths and weaknesses of each player 4.69 0.63 5 -.47 

10 Give specific instructions to each player on what to do in 

any circumstance 

4.08 0.49 4 0.48 

11 Take care of coordinating the efforts of the players 4.00 0.58 4 0.00 

12 Explain how the player contributes by completing the 

group's work 

3.92 0.64 4 -.37 

13 Specify what is expected of each player in detail 4.15 0.55 4 0.81 

14 Ask players' opinion on playing strategies in specific 

competitive matches 

4.77 0.60 5 -.15 

15th Obtain the group's approval on important opinions before 

beginning the task (training, match) 

4.08 0.76 4 0.31 

16 Allow players to participate in decision-making 4.77 0.60 5 -.15 

17 I encourage players for their suggestions on ways to 

manage training 

3.77 0.73 4 -.94 

18 Allow the team to set its goals 4.08 0.64 4 0.37 

19 Allow players to try their own way even if they are wrong 4.62 0.77 5 -.48 

20 Take the opinion of players on important topics in training 4.62 0.77 5 -.48 

21 Allow players to work at their own pace 4.46 0.78 5 -.07 

22 Allow players to decide which game plans can be used in 

a match 

3.62 0.87 3 2.13 

23 Work independently (almost) from the players 4.77 0.60 5 -.15 

24 I don't explain the reason for my work and my decisions 4.00 0.71 4 0.00 

25 I refuse to bargain in my personal opinion 4.00 0.71 4 0.00 

26 I reserve the right to manage things for myself 4.23 0.60 4 1.15 

27 I speak in a manner and in an accent that does not allow 

for questioning 

4.23 0.60 4 1.15 

28 I help players solve their personal problems 4.00 0.71 4 0.00 

29 I help group members resolve conflicts between them 4.69 0.63 5 - 47 

30 I care about the personal interests of the players 4.62 0.77 5 - 48 

31 Supported personally known to the players 4.62 0.77 5 - 48 

32 I express my feelings towards the players 4.08 0.64 4 0.37 

33 I encourage players to trust me 4.62 0.77 5 - 48 

34 I encourage informal relationships between myself and the 

players 

4.77 0.60 5 - 15 

35 I invite the players to my house 3.92 0.49 4 - 48 

36 Praise a player's good performance in front of others 4.08 0.49 4 0.48 

37 Tell the player when he's performing well 4.69 0.63 5 - 47 

38 I make sure to reward the player for good performance 4.77 0.60 5 - 15 

39 I like it when a player is special (excellent) 4.23 0.60 4 1.15 

40 I give my trust and appreciation when trust is 3.46 0.66 3 2.09 

 

Table (7) 
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Arithmetic means, standard deviations, and the value of the coefficient of variance 

Administrative leadership styles for handball coaches 

methods NS vertebrae s  -    

+ p 

  

 

coefficient of 

difference % 

sequence     

3 I pay special attention to 

correcting the mistakes of each 

player 

4.92 0.28 5.69 the first 

10 Give specific instructions to 

each player on what to do in 

any circumstance 

4.08 0.49 12.00 The 

second 

2 I explain the tactics and playing 

plans of each player 

4.77 0.60 12.57 the third 

13 Specify what is expected of 

each player in detail 

4.15 0.55 13.25 the fourth 

1 I make sure that every player 

works according to his abilities 

4.69 0.63 13.43 Fifth 

8 I expect that every player will 

take responsibility for the duty 

until the end 

4.69 0.63 13.43 VI 

9 Point out the strengths and 

weaknesses of each player 

4.69 0.63 13.43 seventh 

11 Take care of coordinating the 

efforts of the players 

4.00 0.58 14.5 VIII 

4 I make sure the players 

understand my role in the team 

4.54 0.66 14.53 ninth 

12 Explain how the player 

contributes by completing the 

group's work 

3.92 0.64 16.32 The tenth 

7 I explain to each player that he 

will take responsibility for his 

duty until the end 

4.00 0.71 17.75 eleventh 

 

  

6 I expect what should be done 4.08 0.76 18.62 twelveth 

5 I give instructions to each 

player individually about the 

skills of the game 

4.31 0.85 19.72 Thirteenth 

14 Ask players' opinion on playing 

strategies in specific 

competitive matches 

4.77 0.60 12.57 the first 

16 Allow players to participate in 

decision-making 

4.77 0.60 12.57 The 

second 

18 Allow the team to set its goals 4.08 0.64 15.68 the third 

19 Allow players to try their own     
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way even if they are wrong 

4.62 0.77 16.66 the 

fourth 

  

 

 

20 Take the opinion of players on 

important topics in training 

4.62 0.77 16.66 Fifth 

21 Allow players to work at their 

own pace 

4.46 0.78 17.48 VI 

 

 

15th Obtain the group's approval on 

important opinions before 

beginning the task (training, 

match) 

4.08 0.76 18.62 seventh 

17 I encourage players for their 

suggestions on ways to manage 

training 

3.77 0.73 19.36 VIII 

22 Allow players to decide which 

game plans can be used in a 

match 

3.62 0.87 24.03 ninth 

23 Work independently (almost) 

from the players 

4.77 0.60 12.57 the first 

26 I reserve the right to manage 

things for myself 

4.23 0.60 14.18 The 

second 

 

 

27 I speak in a manner and in an 

accent that does not allow for 

questioning 

4.23 0.60 14.18 the third 

24 I don't explain the reason for 

my work and my decisions 

4.00 0.71 17.75 the fourth 

25 I refuse to bargain in my 

personal opinion 

4.00 0.71 17.75 Fifth 

35 I invite the players to my house 3.92 0.49 12.5 the first 

34 I encourage informal 

relationships between myself 

and the players 

4.77 0.60 12.57 The 

second 

29 I help group members resolve 

conflicts between them 

4.69 0.63 13.43 the third 

32 I express my feelings towards 

the players 

4.08 0.64 15.68 the fourth 

30 I care about the personal 

interests of the players 

4.62 0.77 16.66 Fifth 

31 Supported personally known to 

the players 

4.62 0.77 16.66 VI 

33 I encourage players to trust me 4.62 0.77 16.66 seventh 

28 I help players solve their 

personal problems 

4.00 0.71 17.75 VIII 
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36 Praise a player's good 

performance in front of others 

4.08 0.49 12.00 the first 

38 I make sure to reward the player 

for good performance 

4.77 0.60 12.57 The 

second 

 37 Tell the player when he's 

performing well 

4.69 0.63 13.43 the third 

 39 I like it when a player is special 

(excellent) 

4.23 0.60 14.18 the fourth 

 40 I give my trust and appreciation 

when trust is 

3.46 0.66 19.07 Fifth 

 

3 - 2 display test results (FTo analyze the variance between coaches of some team games 

(basketball, handball): 

In order to find out whether there are statistically significant differences between coaches of 

some team games (basketball, handball) in the administrative leadership styles, the researcher 

used the law of analysis of variance to identify the differences between the circles as shown in 

Table (10). 

Table (10) 

Variance analysis of managerial leadership styles among coaches of some team games 

(Basketball, handball) 

  leadership styles Contrast 

source 

sum of 

squares 

degrees 

of 

freedom 

mean 

squares 

value 

(q) 

indication 

NS 

  

I make sure that every 

player works according 

to his abilities 

 

between 

groups 

0.688 2 0.344 0.702 

 

insignificant 

 

within 

groups 

24.519 50 0.490 

1 

 

I explain the tactics and 

playing plans of each 

player 

 

between 

groups 

0.506 2 0.253 0.715 

 

insignificant 

 

within 

groups 

17,683 50 0.354 

  

2 

I pay special attention 

to correcting the 

mistakes of each player 

 

between 

groups 

1.422 2 1.894 1.894 

 

insignificant 

 

within 

groups 

18,767 50 0.375 

 

 3 

I make sure the players 

understand my role in 

the team 

 

between 

groups 

0.816 2 0.408 1.090 

 

insignificant 

 

within 

groups 

18.731 50 0.375 

4 

 

I give instructions to 

each player individually 

about the skills of the 

game 

between 

groups 

0.524 2 0.262 0.516 

 

insignificant 

 

within 

groups 

25,363 50 0.507 
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5 I expect what should be 

done 

 

between 

groups 

1.251 2 0.626 1.380 

 

insignificant 

 

within 

groups 

22,673 50 0.453 

6 I explain to each player 

that he will take 

responsibility for his 

duty until the end 

 

between 

groups 

2.804 2 1.402 2.515 

 

insignificant 

 

within 

groups 

27,875 50 0.558 

7 

 

I expect that every 

player will take 

responsibility for the 

duty until the end 

 

between 

groups 

0.056 2 0.028 0.074 

 

insignificant 

 

within 

groups 

19.113 50 0.382 

9 Point out the strengths 

and weaknesses of each 

player 

 

between 

groups 

0.110 2 0.055 0.134 

 

insignificant 

 

within 

groups 

20,644 50 0.413 

10 Give specific 

instructions to each 

player on what to do in 

any circumstance 

 

between 

groups 

1.766 2 0.883 2.161 

 

insignificant 

 

within 

groups 

20.423 50 0.408 

11 

 

Take care of 

coordinating the efforts 

of the players 

 

between 

groups 

0.597 2 0.298 0.790 

 

insignificant 

 

within 

groups 

18,875 50 0.378 

12 Explain how the player 

contributes by 

completing the group's 

work 

 

between 

groups 

1.700 2 0.850 2.235 

 

insignificant 

 

within 

groups 

19,017 50 0.380 

13 Specify what is 

expected of each player 

in detail 

 

between 

groups 

0.008 2 0.004 0.017 

 

insignificant 

 

within 

groups 

12.067 50 0.241 

14 

 

Ask players' opinion on 

playing strategies in 

specific competitive 

matches 

 

between 

groups 

0.160 2 0.079 0.255 

 

insignificant 

 

within 

groups 

15,651 50 0.313 

15 Obtain the group's between 0.660 2 0.330 0.762 insignificant 
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approval on important 

opinions before 

beginning the task 

(training, match) 

 

groups    

within 

groups 

21,642 50 0.433 

16 Allow players to 

participate in decision-

making 

 

between 

groups 

0.160 2 0.079 0.255 

 

 

insignificant 

within 

groups 

15,651 50 0.313 

17 

 

I encourage the players 

for their suggestions on 

how to manage the 

training 

 

between 

groups 

1.647 2 0.824 2.147 

 

 

insignificant 

within 

groups 

19.183 50 0.384 

  

18 

Allow the team to set 

its goals 

  

between 

groups 

2.815 2 1.408 2.782 

 

 

insignificant 

within 

groups 

25.298 50 0.506 

19  

Allow players to try 

their own way even if 

they are wrong 

between 

groups 

7.020 2 3.510 7.177 

 

 

moral 

within 

groups 

24,452 50 0.489 

20 

 

 

Take the opinion of 

players on important 

topics in training 

between 

groups 

6.923 2 3.462 6,392 

 

 

moral 

within 

groups 

27,077 50 0.542 

21  

Allow players to work 

at their own pace 

between 

groups 

0.913 2 0.457 0.874 

 

 

insignificant 

within 

groups 

26.106 50 0.522 

22  

Allow players to decide 

which game plans can 

be used in a match 

between 

groups 

4.869 2 2.434 3.751 

 

 

moral 

within 

groups 

32.452 50 0.649 

23 

 

 

Work independently 

(almost) from the 

players 

between 

groups 

1.025 2 0.512 1.059 

 

 

insignificant 

within 

groups 

24,183 50 0.484 

  

24 

 

I don't explain the 

reason for my work and 

my decisions 

between 

groups 

0.323 2 0.162 0.318 

 

 

insignificant 

within 

groups 

25,375 50 0.507 

25  between 0.227 2 0.114 0.246  
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I refuse to bargain in 

my personal opinion 

groups  insignificant 

within 

groups 

23.094 50 0.462 

26 

 

 

I reserve the right to 

manage things for 

myself 

between 

groups 

5.112 2 2.556 4.905 

 

 

 moral 

within 

groups 

26,058 50 0.521 

27  

I speak in a manner and 

in an accent that does 

not allow for 

questioning 

between 

groups 

1.398 2 0.699 1.552 

 

  

 

within 

groups 

22.526 50 0.451 

28  

I help players solve 

their personal problems 

between 

groups 

0.111 2 0.055 0.167 

 

insignificant 

 

within 

groups 

16,719 50 0.334 

29 

 

 

I help group members 

resolve conflicts 

between them 

between 

groups 

0.750 2 0.375 1.404 

 

insignificant 

 

within 

groups 

13.363 50 0.267 

30  

Pay attention to the 

personal interests of the 

players 

between 

groups 

0.624 2 0.312 0.841 

 

insignificant 

 

within 

groups 

18,546 50 0.371 

31 

  

 

Ed personally known to 

the players 

between 

groups 

0.341 2 0.171 0.362 

 

insignificant 

 

within 

groups 

23.546 50 0.471 

32 

 

 

I express my feelings 

for the players 

between 

groups 

0.174 2 0.086 0.225 

 

insignificant 

 

within 

groups 

19,298 50 0.386 

33 

 

 

I encourage players to 

trust me 

between 

groups 

2.225 2 1.112 2.520 

 

insignificant 

 

within 

groups 

22.077 50 0.442 

  

34 

 

I encourage informal 

relationships between 

myself and the players 

between 

groups 

1.103 2 0.552 1.563 

 

insignificant 

 

within 

groups 

17,651 50 0.353 

35  

Invite the players to my 

between 

groups 

2.294 2 1.147 3.275 

 

insignificant 
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house within 

groups 

17,517 50 0.350 

36 

 

 

Praise a player's good 

performance in front of 

others 

between 

groups 

1.238 2 0.619 1.767 

 

moral 

 

within 

groups 

17,517 50 0.350 

  

37 

 

Tell the player when 

he's performing well 

between 

groups 

0.255 2 0.127 0.282 

 

insignificant 

 

within 

groups 

22.613 50 0.452 

38  

I make sure to reward 

the player for good 

performance 

between 

groups 

0.395 2 0.198 0.448 

 

insignificant 

  

within 

groups 

22.058 50 0.441 

39 

 

 

I like it when a player is 

special (excellent) 

between 

groups 

0.337 2 0.168 0.534 

 

 

insignificant 

within 

groups 

15,776 50 0.316 

  

40 

 between 

groups 

0.102 2 0.050 0.110 

value 

(q) 

 

insignificant 

within 

groups 

23.106 50 0.462 

 

3-4 Presenting and discussing the results of the least significant difference test results.LSD): 

 Use the finder select (LSD) to find out the value of the least significant difference between 

coaches (basketball and handball) in the administrative leadership styles with moral significance, 

as shown in Table (11). 

 

Table (11) 

Values (LSD) Calculated and significant differences between arithmetic means among 

trainers 

Basketball and handball in leadership styles 

NS vertebrae comparison 

totals 

Differences 

between 

circles 

the 

difference 

value(LSD) indication 

19 I allow players to 

try their own way 

even if they are 

wrong 

Basket - 

Hand  

3.88 - 4.62  - 0.74 *  

0.228 

moral 

20 Take the opinion of 

players on 

important topics in 

training 

Basket - 

Hand  

3.75 - 4.62  - 0.87 *  

0.252 

moral 
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22 Allow players to 

decide which game 

plans can be used in 

a match 

Basket - 

Hand  

4.13 - 3.62 0.51*  

0.303 

moral 

26 I reserve the right to 

manage things for 

myself 

Basket - 

Hand  

3.56 - 4.23 - 0.67 *  

0.242 

moral 

35 Invite the players to 

my house 

Basket - 

Hand  

4.41 - 3.92 0.49 *  

0.163 

moral 

It is noted from the table that the researcher has reached the following facts as follows: - 

As for the nineteenth paragraph: 

(I allow players to try their own way even if they are wrong)  

It is noted that the highest difference was (-0.75), which is determined between 

(basketball and basketball) coaches in the nineteenth paragraph of the second dimension (the 

democratic method), as the arithmetic mean of basketball coaches reached (3.88) and basketball 

coaches (4.63) and the moral difference was In favor of the basketball coaches, therefore, the 

researcher believes that the basketball coaches are the best and they were in the first place, and it 

is clear that the handball coaches were in the second place because the difference in the circles 

between the coaches (basketball and handball) which amounted to (-0.74), as the arithmetic mean 

For basketball coaches it reached (3.88) and for handball coaches (4.62) and that this moral 

difference was in favor of handball coaches. 

As for the twentieth paragraph: 

(Asking the players’ opinion on important topics in training) 

It is noted that the highest difference was (- 0.88), which is determined between the 

(basketball and basketball) coaches in the twentieth century of the second dimension (the 

democratic method), as the arithmetic mean of basketball coaches reached (3.75) and basketball 

coaches (4.63) and the moral difference was in favor of Basketball coaches Therefore, the 

researcher believes that the basketball coaches are the best and they were in the first place, and it 

is clear that the handball coaches were in the second place because the difference in the circles 

between the coaches (basketball and handball) which amounted to (-0.87), as the arithmetic mean 

of the coaches Basketball reached (3.75) and handball coaches (4.63), and this moral difference 

was in favor of handball coaches.  

The researcher sees with regard to the two paragraphs (the nineteenth and twenty) that 

basketball coaches use this method because the basketball rule in Iraq is a small rule compared to 

handball and the number of practitioners for this activity is few compared to the popularity of 

handball and the number of its practitioners, and this difference cannot be in the number of The 

practitioners are compared between the two, as is the case with basketball and the number of its 

practitioners in Iraq is greater than the number of basketball practitioners, and this activity is 

almost also a popular game, especially in the southern region of Iraq compared to basketball, and 

basketball coaches use the democratic method in decision - making related to the objectives of 

their teams and their clubs and the way to work and in support of its strategy to expand the base 

game and preserve them from the players move away from the practice and therefore weakness.  
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This result is in agreement with what was stated in the study (Horne and carran 

1985Which showed that the democratic method ranked second among the methods used in 

Canada and Jordan. (Ebda: 1993: 27) 

and adds (Bobnelson - 1998The compromise is the ideal, as good coaches work well, and 

division and estrangement are not required along the line. They know that friendly coaches finish 

their work first, so if their players work hard to do their training, and if there is no need for your 

personal intervention, you can By letting your players do their exercises in peace, not only will 

your players learn to take responsibility, but you will also be able to focus your efforts on the 

things that are most important to your team's success. (Shiba: 2003: 108) 

As for the twenty-second paragraph: 

(Allow players to decide which game plans can be used in a match) 

It is noted that the highest difference was (0.79), which is determined between (basketball 

and basketball) coaches in the twenty-second paragraph of the second dimension (the democratic 

method), as the arithmetic mean of basketball coaches reached (4.13) and basketball coaches 

(3.38), and the moral difference was in favor of Basketball coaches Therefore, the researcher 

believes that the basketball coaches are the best and they were in the first place, and it is clear 

that the handball coaches were in the second place because the difference in the circles between 

the coaches (basketball and handball) which amounted to (0.51), as the arithmetic mean of 

basketball coaches The basketball score was (4.13) and the handball coaches (3.62) and that this 

moral difference was in favor of the basketball coaches as well. 

As for the twenty-sixth paragraph: 

(I reserve the right to do things for myself)  

It is noted that the highest difference reached (0.85), which is determined between the 

(handball and basketball) coaches in the twenty-sixth paragraph of the third dimension (the 

dictatorial method), as the arithmetic mean of the handball coaches reached (4.23) and the 

basketball coaches (3.38), and the moral difference was in favor of Handball coaches Therefore, 

the researcher believes that handball coaches are the best and they were in the first place, and it is 

clear that basketball coaches were in the second place because the difference in the circles 

between coaches (basketball and handball) which amounted to (-0.67), as the arithmetic mean of 

coaches Basketball reached (3.56) and handball coaches (4.23), and this moral difference was in 

favor of handball coaches. 

Therefore, the researcher sees that the handball coaches are superior to the basketball and 

basketball coaches, because this paragraph, which includes the phrase (I reserve the right to 

conduct things for myself) from the third dimension (the dictatorial style) is a natural and logical 

result according to the requirements of the game, in which it is imperative to use this method 

because The coach, according to the large area of the field and the relatively large number of 

players, does not succeed in controlling the course of affairs and forcing the players to adopt 

what he deems appropriate from immediate plans and according to what the coach deems to be 

able to lead the team while maintaining his leadership role in that.  

As for the thirty-fifth paragraph / (I invite the players to my house)  

It is noted that the highest difference reached (0.49), which is determined between 

(basketball and handball) coaches in the thirty-fifth paragraph of the fourth dimension (social 

support method), as the arithmetic mean of basketball coaches reached (4.41) and handball 

coaches (3.92) and the moral difference In favor of the basketball coaches, so the researcher 
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believes that the basketball coaches are the best and they were in the first place, and it is clear 

that the basketball coaches were in the second place because the difference in the circles between 

the coaches (basketball and basketball) was (-0.28), as the arithmetic mean for basketball coaches 

of (4.41) and basketball coaches (4:13) and that this moral difference was in favor of basketball 

coaches also.  

The researcher believes that basketball coaches are distinguished by paying attention to 

the interests of the players in an attempt to secure good conditions for the players, because the 

basketball game has a wide base, and the attention from the administrative bodies and the 

material and moral support from these bodies helped the coaches to use the method of social 

support for this paragraph without the coaches Basketball and handball. 

 

Conclusion: 

Through the results that appeared, the researcher reached the emergence of different 

views of basketball coaches in the administrative leadership styles in the dimensions (first, 

second, fourth, and fifth), which are respectively (training style, democratic style, social support 

style, and positive reinforcement style), respectively. And the absence of significant differences 

between the opinions of basketball coaches in the (third dimension) represented by (the 

dictatorial style), as well as the emergence of different views of handball coaches in the 

administrative leadership styles in the dimensions (first, second, third, and fourth), which are on 

respectively (training style, democratic style, dictatorial style, and social support style), and there 

were no significant differences between the opinions of football coaches in the (fifth dimension) 

represented by (positive reinforcement method), and there were no significant differences 

between the opinions of The coaches (basketball, handball) in the dimensions (first and fifth), 

which are respectively (training method, and positive reinforcement method). 
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Table 3 

 

Comparisons Regarding the Perceived Anxiety, Motivation, Performance and Efficiency Levels 

of the Pre-service Teachers While Performing the Teaching Role in Virtual Classroom And 

Face-to-Face Teaching Environment. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(Face-to-face) –   N Mean Total Rank z p 

(Virtual 

Classroom )  Rank    

Negative Ranks 21 21.33 448 -1.46 

.14

3 

Positive Ranks 16 15.94 255   

Equal 2     

Negative Ranks 8 14.38 115 -3.53 

.00

0 

Positive Ranks 30 20.87 626   

Equal 2     

Negative Ranks 10 11.90 119 -3.73 

.00

0 

Positive Ranks 27 21.63 584   

Equal 3     

Negative Ranks 8 7.75 62 -4.38 

.00

0 

Positive Ranks 29 22.10 641   

Equal 3     
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As a result of Wilcoxon Signed Rank test performed in order to reveal whether there was a 

statistically significant difference among the perceived anxiety, motivation, performance and 

efficiency scores of the pre-service teachers while performing the teaching role in virtual 

classroom and face-to-face teaching environment, it was determined that there was not a 

significant difference in terms of perceived anxiety (z=-1.46, p>.05); whereas there was a 

statistically significant difference in terms of perceived motivation (z=-3.53, p<.00) with a large 

effect size (r=-0.55), perceived performance (z=-3.73, p<.00) with a large effect size (r=-0.59), 

and perceived efficiency (z=-4.38, p<.00) with a large effect size (r=-0.69) on behalf of the 

experience in face-to-face teaching environment (positive ranks) (Table 3). 

 

Reasons of the Pre-Service Teachers Perceived Anxiety, Motivation, Performance and 

Efficiency Levels 

 

During the interviews conducted, the reasons for the anxiety perceived by the pre-service 

teachers regarding both virtual classroom and face-to-face teaching environments were revealed. 

It could be said that the pre-service teachers had the anxiety of teaching in front of the class, not 

being able to use their body language effectively and forget what to tell in face-to-face teaching 

environment; whereas they had the anxiety of facing technical problems in s virtual classroom 

environment. Some of the views of the pre-service teachers on this subject are presented below. 

 

“…Virtual classroom has been easier for me. As a result, I made a plan in my head 

and I was not worried about the lectures as I would not be in a scene environment.” 

(PST13). 

 

“In synchronous classroom application, the technical problems experienced in the 

computer and the materials I used panicked me and I could not express myself 

clearly.” (PST14). 

 

“Virtual classroom environment is easier due to the convenience of being alone and 

as the materials are with me because of the fact that I may be concerned about 

forgetting the things I will teach.” (PST19). 

 

“In face-to-face environment, the anxiety level is high, and thus, it is required to work 

harder in order to be able to use body language effectively.” (PST22). 

 

In the interviews conducted, the pre-service teachers expressed that their motivation was low in 

virtual classroom environment due to such reasons as talking to the camera and being unable to 

ensure student participation; and that it was also low in face-to-face teaching environment due to 

such reasons as being excited and not being able to use body language effectively. Some of the 

views of the pre-service teachers on this subject are presented below. 

“Talking to the camera in synchronous virtual classroom gave me a strange feeling. 

Talking in front of the students and getting feedback was important for a more 

enjoyable and fluent lesson.” (PST22). 
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“In virtual classroom, I was tired after a while since I could not provide student 

participation just because I was teaching on my own, and my voice was thrilling, 

which was a very tedious situation for me.” (PST23). 

 

 

Comparison of Pre-Service Teachers’ Teaching Experiences in Virtual Classroom and Face-to-

Face Teaching Environment 

 

“The feeling that I was talking to the camera in synchronous virtual classroom is 

really boring.” (PST38). 

 

“Since I was anxious when I first appeared on stage in face-to-face classroom 

application, I used the same body language from beginning till the end of the lesson 

and I could not be very energetic.” (PST13). 

 

In the interviews conducted, the pre-service teachers stated that their performance was low in 

virtual classroom environment due to such reasons as not being able to make eye contact, less 

interaction and not being able to take individual differences into consideration; and that it was 

also low in face-to-face teaching environment due to such reasons as being excited and not being 

able to provide the control of the classroom. Some of the views of the pre-service teachers on this 

subject are presented below. 

 

“I could not take into account the individual differences of the students in virtual 

classroom.” (PST7). 

 

“Since I made too much effort in order to provide classroom control in face-to-face 

education, I sometimes went off the subject and spent a certain amount of time for 

returning back to the subject. During this time, I experienced difficulties in teaching 

the whole subject and could not get some of the activities done.” (PST23). 

 

“Since I was on my own in synchronous virtual classroom, there was not much 

interaction and I felt like I was shooting videos rather than teaching the lesson. I was 

overwhelmed by my excitement from time to time in face-to-face classroom and this 

affected the way I taught quite a lot.” (PST31). 

 

“Since I was in front of the computer in synchronous classroom, I could not perform 

enough teaching because I was just like talking to myself.” (PST36). 

 

In the interviews conducted, the pre-service teachers emphasized that the technical problems 

experienced and not being able to make eye contact in virtual classroom environment decreased 

the efficiency of the lesson; whereas having the opportunity to interact and make eye contact 

with the students in face-to-face teaching environment increased the efficiency of the lesson. 

Below are some of the opinions of pre-service teachers on this subject. 
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“While I was teaching synchronously in virtual classroom, some of my students could 

not benefit from the course effectively because they had problems with the speed or 

quality of their internet connection. Although this situation seemed as a technical 

problem, it created a remarkable problem in achieving the goal of the course.” 

(PST3). 

 

Şerife Ak, İbrahim Gökdaş 

 

“The interaction with the students in face-to-face classroom makes the teaching 

livelier and easier to understand. I also think it also makes the teaching convenient 

for the teacher.” (PST10). 

 

“In face-to-face classroom environment, classroom interaction was extremely high. 

Therefore, I think the lesson was more efficient. As I had the opportunity to make eye 

contact with all the students, I could make everyone participate actively. It was easier 

to motivate the students in terms of participating them in the lesson.” (PST19). 

 

Discussion and Conclusion 

 

In this study, it was aimed to evaluate the pre-service teachers’ teaching experiences in virtual 

classroom and face-to-face teaching environment. In accordance with this purpose, the results 

regarding the pre-service teachers’ teaching environment preferences, the anxiety, motivation, 

performance and efficiency levels they perceived while performing the teaching role in virtual 

classroom and face-to-face teaching environment, and the reasons for the emotional responses 

were obtained. As a result of the research, it was determined that the majority of the pre-service 

teachers preferred face-to-face teaching environment for such reasons as teacher-student 

interaction and eye contact. This finding coincides with the findings of the researches that 

revealed such negative views of the students regarding virtual classroom environments as the 

lack of face-to-face communication and low student-teacher interaction (Berge, 2002; Birişçi, 

2013; Jin, 2005; Chen, et al., 2001; Ojo & Olakuluhin, 2006). Within the framework of this 

study, it was noteworthy that the pre-service teachers preferred face-to-face environment, not as a 

student but because of the same negative views as a teacher in virtual classroom environment. 

 

While there was not a significant difference in terms of the anxiety levels perceived by the pre-

service teachers during performing the teaching role in virtual classroom and face-to-face 

teaching environment, it was determined that there was a significant difference in terms of the 

perceived motivation, performance and efficiency on behalf of face-to-face teaching experience. 

The fact that the anxiety of lecturing in front of the classroom, not being able to using body 

language effectively and forgetting what to teach in face-to-face teaching environment expressed 

by the pre-service teacher is balanced with the anxiety of experiencing technical problems in 

virtual classroom environment can be considered as the reason why there 
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Comparison of Pre-Service Teachers’ Teaching Experiences in Virtual Classroom and Face-to-

Face Teaching Environment 

 

was not a significant difference in terms of anxiety level for both of the teaching environments. 

Interestingly, not being on the stage in virtual classroom environment reduces the anxiety level of 

the pre-service teachers, whereas perceived motivation, perceived performance and perceived 

efficiency levels regarding virtual classroom experience decreases due to the fact that not being 

on the stage also yields such consequences as being unable to talk to the camera and being unable 

to make eye contact. This finding coincides with the findings in the literature revealing that 

technical problems in distance education negatively affect student motivation (Birişçi, 2013; 

Gilkes, 2020; Kalelioğlu et al., 2016; Ojo & Olakuluhin, 2006) and teachers’ emotional response 

toward online teaching (Badia et al., 2019; Naylor & Nyanjom, 2020;. The decrease in student 

motivation can be considered as a factor that reduces perceived performance and perceived 

efficiency by creating the perception that the teacher is not able to provide student participation 

sufficiently and that the lesson is not productive. For this reason, as also stated by Yıldız (2011), 

in order to minimize the technical problems in virtual classroom applications, it is extremely 

important to eliminate the technical infrastructure deficiencies at the institutional level and 

provide continuous internet connection. In the relevant literature, the positive impact of 

institutional support on both preservice and in-service teachers’ emotions to teaching online is 

also recognized (Naylor & Nyanjom, 2020; Nelson, Voithofer & Cheng, 2019). A recent study 

conducted by Naylor & Nyanjom (2020) reported a significant relationship between teachers’ 

emotional responses type to teaching online and the perceived amount of institutional support. 

 

The results of this study highlight the factors influencing pre-service teachers’ teaching 

environment preferences and their emotional responses toward teaching. These factors are mostly 

related to the nature of virtual classroom where somewhat limit nonverbal interaction. Actually 

positive interaction between teachers and students is an important source of positive emotions for 

teacher (Chen, 2016). In this context, training programs for pre-service teachers aimed at 

providing knowledge and skills on interaction opportunities in virtual classrooms should be 

conduct. It was also revealed in this study that the pre-service teachers emphasized “interaction” 

most. The importance of interaction in online teaching is frequently emphasized in the literature 

(Moore, 1993; Swan, 2002; Wilson & Stacey, 2004). For this reason, it is important to organize 

the course activities carried out in virtual classroom environment in such a way that they enable 

the students to be more active (Kalelioğlu et al., 2016; Sae-Khow, 2014). At this point, it is 

possible to benefit from the features of current virtual classroom software  
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that is similar to the one present in real class environment and from the opportunities that will 

increase interaction (İzmirli & Akyüz, 2017). As well as the availability of these opportunities, 

the fact that these opportunities are indigenized and used by the teacher is of great importance. 

According to Song, Kim & Luo (2016), teachers should know different characteristics of online 

and face to face teaching and being skilled using tailored strategies for increase interaction. 

Therefore, pre-service teachers should be given the opportunity to experiences of teaching online 

where they are able to use these software and interaction opportunities. 

 

In conclusion, it was determined in this study that among the reasons why the majority of the 

pre-service teachers preferred face-to-face teaching environment were such reasons as the 

anxiety of experiencing technical problems, not being able to use the interaction opportunities 

offered by virtual classroom environments and not being able to provide student participation. 

Based on this finding, it is necessary to teach pre-service teachers the technical specifications of 

virtual classroom environments and the interaction opportunities they offer, as well as training 

them in terms of the competencies to teach in these environments. In such a time period when 

digital transformation is experienced so rapidly, it is extremely significant for pre-service 

teachers to graduate by obtaining the necessary knowledge, skills and experience for virtual 

classroom environments as well as for face-to-face education environments. 

 

Limitations and future research directions 

 

Although the present findings add to our understanding of the reasons of pre-service teachers’ 

teaching environment preferences and their emotional responses for both teaching in virtual 

classroom and teaching in face to face, there are several limitations worth noting. First, the 

results of the study have a limited generalizability. Besides, in this study, the collected data were 

limited to self-report data in the questionnaires and interviews. Future research may use a scale 

for collecting quantitative data and integrate observations and peer evaluations of pre-service 

teachers while they are performing the teaching role. Second, in this study, previous virtual 

classroom experiences of the pre-service teachers were not considered as a variable. However, 

some of the findings obtained may be correlated with the fact that the pre-service teachers who 

participated in the study experienced teaching in virtual classroom for the first time and that they 

had just a little experience in this subject. It is deemed significant to develop self-efficacy beliefs 

by pre-service teachers regarding the fact that they can teach the class effectively in virtual 

classroom environment as well as in face-to-face teaching environment 

 

(Cakiroglu, Cakiroglu & Boone, 2005; Gorrell & Dharmadasa, 1994; Lambe, 2007; Woodcock et 

al., 2015). For this reason, there is a requirement for the applications that will increase virtual 

classroom experiences of pre-service teachers and for the studies examining the effects of this 

experience. 
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